Honours Optional Course Choice Information
2019-20
This document explains how to select from the courses which are available to students entering 3rd or 4th
year Honours. (Only information about Psychology courses is provided here; students on combined
programmes needing information about their non-Psychology 3rd year course choices should contact the
relevant teaching office.)

Compulsory courses:
Year 3 Single Honours
Single-honours students will be enrolled on three Honours Options, and the following courses: Research
Methods and Statistics 2, Research Methods & Statistics 3, Critical Analysis, Psychology Mini Dissertation and
Psychology in Action.

Year 4 Single Honours
Single-honours students will be enrolled on three Honours Options, and the following courses: General
Paper, Tutorial Course and Dissertation in Psychology.

Year 3 Joint Honours
Year 3 combined honours students will be enrolled on up to 3 Honours Options (depending on your DPT), as
well as Research Methods and Statistics 2 and Research Methods & Statistics 3.

Year 4 Joint Honours
Year 4 combined-honours students will be enrolled on two Honours Options, and Dissertation in Psychology.
Combined honours students should refer to their Degree Programme Table (http://www.drps.ed.ac.uk/1819/dpt/drpsindex.htm ) to find out how many topic courses they should select.

Intercalated Medics
Intercalated medical students will be enrolled in 60 credits of Psychology Honours Options, 10 credits from a
set of core courses, RMS2 (10 credits) and Dissertation in Psychology (40 credits).

Cognitive Science
There are no compulsory courses. You can enrol on up to 100 credits worth of Psychology courses. You can
also enrol on RMS2 and RMS3 (10 credits each).

BA students
There are no compulsory courses. You should enrol on 4-6 Honours Options.

Option selection
You will be asked to rank all of the Honours Options in order of preference.
In order to obtain a British Psychological Society (BPS)-accredited degree, you must take at least one course
at honours level (i.e. 3rd or 4th year) in each of the five BPS core areas: Cognitive Psychology, Biological
Psychology, Social Psychology, Developmental Psychology, and Individual Differences.
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Provisional course timetable and course information
Course

BPS Area
Additional topics

Human Personality

Differential

Rene Mottus

Quantitative Methods

Cognitive Neuroscience of Memory

Biological

Paul Hoffman

Cognitive

Moral Judgement and Behaviour

Social

Adam Moore

Cognitive

Semester 1
Monday 11:10-13:00

Monday 14:10-16:00

Tuesday 11:10-13:00

Quantitative Methods
Tuesday 14:10-16:00

Psychological Therapies

Social

Mark Hoelterhoff

Differential
Clinical

Thursday 11:10-13:00

Methods and Controversies in
Parapsychology
Caroline Watt

Thursday 14:10-16:00

Differential
Cognitive
Quantitative Methods

Science of Close Relationships

Social

Sarah Stanton

Cognitive
Quantitative Methods

Friday 11:10-13:00

Identities and Collective Behaviour

Social

Anne Templeton

Cognitive
Quantitative Methods
Qualitative Methods

Friday 14:10-16:00

Developmental Cognitive Neuroscience:
Childhood
Nicolas Chevalier

2

Developmental
Cognitive

Course

BPS Area

Behaviour Genetics

Differential

Michelle Luciano

Biological

Semester 2
Monday 11:10-13:00

Quantitative Methods
Monday 14:10-16:00

Perception, Action and Cognition

Biological

Rob McIntosh

Cognitive
Quantitative Methods

Tuesday 11:10-13:00

The Psychology of Mental Health

Biological

Karri Gillespie-Smith

Cognitive
Clinical

Tuesday 14:10-16:00

The Cognitive Neuroscience of Attention

Biological

Elena Gherri

Cognitive
Quantitative Methods

Thursday 11:10-13:00

Social Psychology of Groups

Social

Steve Loughnan
Thursday 14:10-16:00

Critical Discursive Social Psychology

Social

Sue Widdicombe

Cognitive
Qualitative Methods
CHIPS

Friday 11:10-13:00

Psychology of Language Understanding

Biological

Patrick Sturt

Cognitive
Quantitative Methods

Friday 14:10-16:00

Causal Cognition

Cognitive

Neil Bramley

Developmental
Quantitative Methods
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Behavioural Genetics (PSYL10161)
Course

Behavioural Genetics (PSYL10161)

Course organiser

Michelle Luciano

Timetabling

Semester 2, Monday 11:10-13:00

BPS area coverage
Differential

X

Social

Biological

X

Cognitive

X

Qualitative methodology

Developmental
Additional areas
Quantitative methodology
Clinical

Description

CHIPS

The nature versus nurture debate is one of the oldest in Psychology. This
course introduces the research methods (primarily twin designs) used to
estimate genetic and environmental influences on behaviour. In doing so
the basic principles of genetic transmission and multifactorial inheritance
are outlined. An overview of genetic and environmental findings in the
areas of personality, cognitive abilities and mental illness will be
presented. The implications of these findings for psychologists will be
discussed, and the exciting directions (molecular, epigenetic, gene by
environment interaction) that the rapidly advancing field of genetics is
moving in will be highlighted.
The content of this course comprises: 1) A historical view of behavior
genetics, 2) an introduction to quantitative genetics including the
principles of genetic transmission and multifactorial inheritance, 3) twin
and family methodology for estimation of heritability and components of
environmental variance (focusing on correlations and quick formulae to
estimate these values plus specification of basic models in R), 4) an
overview of heritability findings (including multivariate studies) for a range
of psychological traits (personality, cognitive abilities, mental illness) and
understanding what these mean, 5) measuring genetic variation and
associating specific genes with behavior 6) moderation of genetic effects
by age and the environment, 7) applications of genetics research for
psychologists, 8) the future of behavioural genetics - exciting
developments.

Teaching format

Lecture, In-class Discussion

Indicative reading

Knopik, Valerie S., Jenae M. Neiderhiser, J. C. DeFries, and Robert Plomin.
Behavioral Genetics. Seventh ed. New York: Worth, Macmillan Learning,
4

2017. Print. [This main text is supplemented with a few journal article
readings/week]
Reading list format

Library Resource List

x

PDF

Assessment
Mid-term (30%)

Short answer quiz

Date:

WB 10/02/20

10 timed in-class short answer questions
These will primarily focus on genetic transmission and behavioural genetic
methodology.
Final (70%)

2 hr Exam

Diet:

May

The exam will have two sections. Section 1 will comprise 20 multiple choice
questions. Section two will require students to answer one essay question
from a choice of 3 drawn from the content of the course.
Formative

Quizzes based on previous lecture material at the start of each lecture; 10
minutes spent at the beginning of each lecture to discuss quiz answers or
to explain a previous topic that was unclear.

Further information

This course requires a minimum level of statistical understanding, the
student should be familiar with the concepts of correlation, variance and
covariance.
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Causal cognition (PSYL10160)
Course

Causal cognition (PSYL10160)

Course organiser

Neil Bramley

Timetabling

Semester 2, Friday 14:10-16:00

BPS area coverage
Differential

Social

Biological

Cognitive

Developmental

X

Quantitative methodology

X

X

Additional areas

Clinical

Description

Qualitative methodology
CHIPS

This course will explore how humans and animals form beliefs about the
causal structure of the world, and how these beliefs guide their thoughts
and actions. It will cover a range of topics related to causality in thought,
including (but not limited to):

(a) A history of theories of causality from Hume's dual definition to Pearl's
causal model framework for inference
(b) The role of causal learning in development
(c) How causal models support reasoning and simulation
(d) Learning from actively intervening vs. passively observing
(e) Intro to probability theory; causal Bayesian networks and Bayesian
model selection
(f) The role of time in causal learning and reasoning
(g) Causality and responsibility
(h) From causality to control

The course will develop students' skills at analytic writing and thinking. It
will teach students how to critically evaluate theories and construct
computational models. It will take a broader more philosophical
perspective than many other courses so will give students opportunities to
reflect on cognition as a whole and to link different topics under a unifying
philosophical perspective.
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Teaching format

Primarily lectures with discussion breaks built in as time/progress allow.
Depending on size of the course, small group discussions may be used to
explore particular topics.

Indicative reading

Indicative Readings:
Books
Causal Models: How people think about the world and its alternatives Steven Sloman
The Book of Why - Judea Pearl
Articles
Sloman, S. A. & Lagnado, D. (2015). Causality in thought. Annual Review of
Psychology, 66(1), 223–247.
Schulz L. & A. Gopnik (2004). Causal learning across domains.
Developmental Psychology 40(2):162-176.
Bramley, N. R., Lagnado, D. A. & Speekenbrink, M. (2015). Conservative
forgetful scholars: How people learn causal structure through
interventions. Journal of Experimental Psychology: Learning, Memory &
Cognition, Vol 41(3), 708-731.
Wolff, P. (2007). Representing causation. Journal of Experimental
Psychology: General, 136(1), 82-111.
Bechlivanidis, C. & Lagnado, D. A. (2016). Time reordered: Causal
perception guides the interpretation of temporal order. Cognition, 146,
58–66.
Frosch, C. A., McCormack, T., Lagnado, D. A., & Burns, P. (2012). Are causal
structure and intervention judgments inextricably linked? A developmental
study. Cognitive Science, 36, 261–285.
Lagnado, D. A., Waldmann, M. R., Hagmayer, Y., & Sloman, S. A. (2007).
Beyond covariation. In Causal learning: Psychology, philosophy, and
computation (pp. 154–172). Oxford University Press.
T. Kushnir & A. Gopnik (2005). Young children infer causal strength from
probabilities and interventions. Psychological Science 16(9):678-683.

Note: There will be a full pdf reading list provided on Learn to accompany
the lecture schedule.
Reading list format

Library Resource List

PDF

Assessment
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X

Mid-term (30%)

Coursework (take home)

Due:

Thursday 13th
Feb, 12noon.

A short (1000 word) essay, on a question selected from 4-5 alternatives or
a question of the students own choice agreed with the course organiser.
Final (70%)

2 hr Exam.

Diet:

May

The exam will comprise two sections. Section 1 will require students to
complete 5 short answer questions. Section 2 will require students to
answer 1 essay question from a choice of 5.
Questions will test understanding and evaluation of theories in one or
several of the core topics.
Formative

Feedback will be provided weekly in class in the form of short quizzes on
the previous lecture and in-class discussions.
Feedback from the mid-term assessment will help students prepare for
final assessment by improving writing skills and understanding of course
material.

Further information

This course will be of particular interest to students undertaking
dissertations on cognitive psychology with a quantitative focus (i.e. tackling
issues of learning, decision making, thinking, and problem solving).

8

Cognitive Neuroscience of Memory (PSYL10159)
Course

Cognitive Neuroscience of Memory (PSYL10159)

Course organiser

Paul Hoffman

Timetabling

Semester 1, Monday 14:10-16:00

BPS area coverage
Differential

Social

Biological

X

Cognitive

X

Developmental
Additional areas

Description

Quantitative methodology

Qualitative methodology

Clinical

CHIPS

In this course, we will explore the cognitive and neural processes that
support memory. The course will cover how we hold information in mind
over the short term, how we store semantic memories for general world
knowledge and how we encode and recall episodic memories of specific
events.

The course will draw on evidence from behavioral experiments in healthy
individuals, neuropsychological studies in people with brain damage,
functional neuroimaging studies and brain stimulation studies. Students
will be encouraged to contrast the different types of insights we can gain
from these different methodological approaches.

Throughout the course, students will gain an appreciation of how
converging evidence from multiple sources can be used to develop and
test theories of cognitive processing. They will develop skills in critical
analysis, knowledge and understanding of the topic, presenting and
structuring arguments and technical writing skills
Teaching format

Primarily lectures with breaks for discussions in small groups

Indicative reading

A reading list for each lecture will be provided on Learn. The main course
text will be the following (available in print and online in the university
library):

Baddeley, A., Eysenck, M. W., & Anderson, M. C. (2015). Memory (2nd
Edition). Hove: Psychology Press.
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This will be supplemented with readings from other book chapters and
journal articles. Some examples:

Logie, R.H. & Cowan, N. (2015). Perspectives on working memory. Memory
and Cognition, 43, 315–324.

Shallice, T. & Papagno, C. (2019). Impairments of auditory-verbal shortterm memory: Do selective deficits of the input phonological buffer exist?
Cortex, 112, 107-121

Lambon Ralph, M. A., & Patterson, K. (2008). Generalisation and
differentiation in semantic memory. Annals of the New York Academy of
Sciences, 1124, 61-76.

Schacter, D. L., Guerin, S. A., & Jacques, P. L. S. (2011). Memory distortion:
An adaptive perspective. Trends in cognitive sciences, 15(10), 467-474.
Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

MCQ test

Date:

28th October

A multiple-choice test completed in class. The test will consist of 40
questions with five options per question.
Final (70%)

2 hr Exam

Diet:

May

Students will answer two essay questions from a choice of five.
Formative

There will be opportunities for students to test their understanding
through self-testing and short quizzes in each lecture. The mid-course MCQ
test will also allow students to assess their progress during their course.

Further information

No further information
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Critical and Discursive Social Psychology (PSYL10134)
Course

Critical and Discursive Social Psychology (PSYL10134)

Course organiser

Sue Widdicombe

Timetabling

Semester 2, Thursday 14:10-16:00

BPS area coverage
Differential

Social

X

Biological

Cognitive

X

Quantitative methodology

Qualitative methodology

X

Clinical

CHIPS

X

Developmental
Additional areas

Description

This course draws on ideas and arguments from other disciplines (such as
studies of science, social constructionism, Foucault, and 'the turn to
language') to examine the basis and nature of social psychological
knowledge, how it affects individuals' lives, the role of language, and
assumptions about self that underpin psychological theory and research.
We ask whether social constructionism and the analysis of discourse can
provide an alternative approach for social psychologists. If so, what kind of
discourse analysis? We explore how these different discursive approaches
have been used empirically in studies of gender and other identities;
attitudes and prejudice talk; power; subjectivity, memory, and emotion.

Regular class work and formative feedback will help students develop skills
in critical analysis, presenting and structuring arguments, understanding,
verbal communication, and group work/collaboration. The short
coursework assessments and final essay will help to develop further skills
in information integration and writing.
Teaching format

This course includes lectures, in-class discussions, some group work out of
class, debates about key issues, and sharing examples of the application of
the ideas discussed in class.

Indicative reading

Indicative Reading
Tuffin, K. (2005) Understanding Critical Social Psychology, London, Sage.
Potter, J. & Wetherell, M. (1987). Discourse and Social Psychology. London:
Sage.

11

C. Tileaga & E. Stokoe (2016) (eds.) Discursive Psychology: Classic and
contemoorary issues. Routledge.
Burr, V. (2015) Social Constructionism, 3rd edition. Routledge.
These readings will be supplemented with journal articles. The course
reading list will be posted on Learn; readings for individuals lectures are
also given on the last lecture slide.
Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Coursework

Set:

Thursday 30th Jan.

Due:

Thursday 13th Feb,
12 noon

Choice of two out of three mid-course assessments (30%): (i) 500 word
essay plan, (ii) 500 word critical summary of an article; (iii) 500 word
debate presentation
Final (70%)

Coursework

Set:
Due:

Thursday 12th
March
Thursday 9th April,
12 noon

Formative

Throughout lectures there are group exercises and discussions which
provide opportunities for feedback. An essay plan is included as one of the
weekly class discussions. Online discussion threads will be set up for each
class discussion topic and students and the CO will comment on questions,
essay plans, debates and summaries of key articles.

Further information

No further information
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Developmental Cognitive Neuroscience: Childhood (PSYL10135)
Course

Developmental Cognitive Neuroscience: Childhood (PSYL10135)

Course organiser

Nicolas Chevalier

Timetabling

Semester 1, Friday 14:10-16:00

BPS area coverage
Differential

Social

Biological

Cognitive

Developmental

X

X

Additional areas

Description

Quantitative methodology

Qualitative methodology

Clinical

CHIPS

This course covers some specific topics in developmental cognitive
neuroscience, focusing on childhood. The goals of the course are to:

(a)
Introduce important phenomena and mechanisms supporting
neurocognitive development.
(b)
Understand the mutual influence among the brain, cognition, and
the environment in the dynamic context of development.
(c)
Illustrate these mechanisms in various domains (e.g., learning,
memory, reading) and study in more depth how they contribute to
changes in one specific domain (cognitive control).
(d)
Provide students with an introduction to some of the methods
used within developmental cognitive neuroscience including basic
experimentation, formal theory development, and neuroscientific
methods.

Through this course, students will practice and sharpen the following skills:
critical analysis, information integration, structuring and presenting
arguments, critical analysis, and writing skills.
Teaching format

A two-hour lecture per week. Students are strongly expected to
complement the lectures with readings.

Indicative reading

A list of 2-4 readings/lecture (combination of book chapters and journal
articles) will be posted on Learn at the start of the semester. All of them
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will be freely accessible through the university library. Students are
expected to complement them with their own personal readings.
Examples of readings:
Johnson, M.H., & de Haan, M. (2015). Developmental cognitive
neuroscience (4th edition). Oxford, UK: Wiley Blackwell.
Byrge, L., Sporns, O., & Smith, L. B. (2014). Developmental process
emerges from extended brain-body-behavior networks. Trends in Cognitive
Sciences, 18(8), 395-403. doi: 10.1016/j.tics.2014.04.010
Reading list format

Library Resource List

PDF

X

Assessment
Mid-term (30%)

MCQ Test

Date:

28/10/2019

The mid-course MCQ will be held in class on week 7. The 40 questions (5
response options each) will include materials from both lectures and
readings.
Final (70%)

Essay

Due:

Thursday 12th Dec,
12 noon

The essay is due about a week after the last lecture. The essay question,
which will be released during the first lecture, will require students to
integrate materials across all lectures, mandatory readings, and personal
readings.
Formative

1. In class feedback exercises will be used to check understanding and to
develop skills (e.g. quizzes, peer feedback on essay plans/drafts).
2. The mid-course MCQ test is a summative assessment (so the mark will
provide numerical feedback as to grade). As the MCQ test is designed to
assess foundational knowledge about the course topic, performance on
the MCQ test will provide formative feedback as to whether students have
a good grasp of the foundations or need to do some more study to
consolidate knowledge and provide the necessary basis for more advanced
parts of the course to follow.

Further information

No further information
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Human Personality (PSYL10157)
Course

Human Personality (PSYL10157)

Course organiser

René Mõttus

Timetabling

Semester 1, Monday 11:10-13:00

BPS area coverage
Differential

X

Biological

Social
Cognitive

Developmental
Additional areas
Quantitative methodology
Clinical

X

Qualitative methodology
CHIPS

Description

The course will cover the following topics: the mission of personality
science; assessment of personality and person perception; the units and
structure of personality; associations of personality with life outcomes;
age, gender, cultural and regional variation in personality; studying genetic
and environmental influences on personality; main principles
development; and maladaptive personality. The final lecture focuses on
the main theories in the light of empirical findings. During the interim
week in the middle of the semester, a series of student debates will be
hosted.

Teaching format

The teaching will consist of shorter video lectures that students are
ASSUMED to watch prior to classes and classes themselves. In the classes,
the video-lectures-material will be expanded on and illustrated with
studies and research methods, discussed in groups and with the whole
class, and reinforced with quizzes.

Indicative reading

The reading list will consist of (mostly theoretical) journal articles and book
chapters.
For example:
DeYoung, C. G. (2015). Cybernetic Big Five Theory. Journal of Research in
Personality, 56, 33–58.
Mõttus, R. (2017). Five-Factor Theory and personality development. In
Personality Development Across the Lifespan (pp. 87–100). Elsevier.
Roberts, B. W., Kuncel, N. R., Shiner, R., Caspi, A., & Goldberg, L. R. (2007).
The power of personality: The comparative validity of personality traits,
socioeconomic status, and cognitive ability for predicting important life
outcomes. Perspectives on Psychological Science, 2, 313 - 345.
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Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Presentation

Date

WB: 21/10/19

Each presentation (debate) will involve two groups of students arguing for
opposite positions on a pre-set topic. Each debate involves opening
arguments, rebuttals and discussion.
Final (70%)

2 hr Exam

Diet:

December

The exam will comprise two sections. Section 1 will require students to
answer 40 MCQ questions. Section 2 will require students to answer two
short essay questions from a choice of four. Questions will pertain to
central concepts, findings or methods of personality research.
Formative

Multiple-choice quizzes at the end of each lecture class, with correct
answers provided. Each debate group can receive feedback from course
organizer on their debate preparation during an office hour and on their
debate arguments following the debate by fellow students.

Further information

Mid-term assessment (debates) will take place during the mid-term break
week.
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Identities and Collective Behaviour (PSYL10162)
Course

Identities and Collective Behaviour (PSYL10162)

Course organiser

Anne Templeton

Timetabling

Semester 1, Friday 11:10-13:00

BPS area coverage
Differential

Social

X

Biological

Cognitive

X

Qualitative methodology

X

Developmental
Additional areas
Quantitative methodology
Clinical

Description

X

CHIPS

In this course, we will explore the reasons that people come together as
crowd and the processes that underlay collective behaviour. We will cover
fundamental theories used in identity research, particularly the social
identity approach, and how they can be used to understand collective
behaviour based on empirical evidence using a range of methodologies.

We will focus on a variety of crowd contexts to examine phenomena such
as the emotional and relational effects that being in a crowd can have (e.g.
in festivals and mass gatherings), norm creation and empowerment (e.g. in
protests and riots), and social support and resilience in disasters (e.g.
flooding and emergency evacuations). Throughout the course, we will
assess current myths of collective behaviour such as irrational panic
behaviour and mindless violence. Crucially, we will use research on
collective behaviour as an analytic lens to measure the strengths and
weaknesses of current identity theories.
Teaching format

The course will consist of lectures, seminars, and large and small group
discussions and debates to fully engage with the course content. The
assessments will focus on knowledge and understanding, writing skills,
with a particular emphasis on critical evaluation and independent learning.
Through this course, students will develop their critical evaluation skills,
knowledge and understanding of core theories in social psychology, ability
to analyse contrasting theories and empirical evidence, and
communication skills in both verbal discussions and written assessments.

Indicative reading

Alnabulsi, H., Drury, J., & Templeton, A. (2018). Predicting collective
behaviour at the Hajj: Place, space, and the virtuous cycle of cooperation.
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Philosophical Transactions B, 373 (17573).
https://doi.org/10.1098/rstb.2017.0240

Drury, J., Cocking, C., & Reicher, S. D. (2009a). Everyone for themselves? A
comparative study of crowd solidarity among emergency survivors. British
Journal of Social Psychology, 48(3), 487-506.
http://dx.doi.org/10.1348/014466608X357893

Drury, J., & Stott, C. (2011). Contextualising the crowd in contemporary
social science. Contemporary Social Science, 6(3), 275-288.
http://dx.doi.org/10.1080/21582041.2011.625626

Neville, F., & Reicher, S. (2011). The experience of collective participation:
Shared identity, relatedness and emotionality. Contemporary Social
Science, 6(3), 377-396. http://dx.doi.org/10.1080/21582041.2012.627277

Novelli, D., Drury, J., & Reicher, S. (2010). Come together: Two studies
concerning the impact of group relations on personal space. The British
Journal of Social Psychology, 49(2), 223–236.
http://dx.doi.org/10.1348/014466609X449377

Novelli, D., Drury, J., & Reicher, S., & Stott, C. (2013). Crowdedness
mediates the effect of social identification on positive emotion in a crowd:
A survey of two crowd events. PLoS ONE, 8(11), e78983.
https://doi.org/10.1371/journal.pone.0078983

Reicher, S. D. (1984). The St. Paul’s Riot: An explanation of the limits of
crowd action in terms of a social identity model. European Journal of Social
Psychology, 14(1), 1–21.
http://dx.doi.org/10.1002/ejsp.2420140102

Reicher, S. (2011). Mass action and mundane reality: An argument for
putting crowd analysis at the centre of the social sciences. Contemporary
Social Science, 6(3), 433-449.
https://doi.org/10.1080/21582041.2011.619347
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Templeton, A., Drury, J., & Philippides, A. (2018). Walking together:
Behavioural signatures of psychological crowds. Royal Society Open
Science, 5(7). https://doi.org/10.1098/rsos.180172

Note: There will be a full pdf reading list provided on Learn to accompany
the lecture schedule.
Reading list format

Library Resource List

PDF

X

Assessment
Mid-term (30%)

Coursework

Set:
Due:

Thursday 19th
September
Thursday 31st
October, 12.00
noon

1000 word critical summary of a research article.
Final (70%)

Coursework

Set:
Due:

Thursday 19th
September
Thursday 12th
December, 12.00
noon

2,500 word essay where students can choose 1 of 3 questions related to
either explaining a contemporary event, creating a research proposal, or
critically assessing the theories covered in the course.
Formative

We will use a combination of short quizzes and set discussion topics
throughout the course to provide continual feedback in addition to the
mid-term assessment.

Further information

This course will be of particular interest to students undertaking
dissertations in crowd psychology, group process, social identity theory, or
self-categorisation theory.
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Methods and Controversies in Parapsychology (PSYL10149)
Course

Methods and Controversies in Parapsychology (PSYL10149)

Course organiser

Caroline Watt

Timetabling

Semester 1, Thursday 11:10-13:00

BPS area coverage
Differential

X

Biological

Social
Cognitive

X

Developmental
Additional areas
Quantitative methodology
Clinical

Description

X

Qualitative methodology
CHIPS

This course considers methods and controversies in the scientific study of
paranormal beliefs and experiences, known as parapsychology. The
broader aim is to promote an understanding of methodological issues in
psychological research, and how these may be addressed. No previous
knowledge of parapsychology is assumed, though some familiarity with
statistics and scientific methodology is expected.
Topics that will be covered in the course include: Parapsychology's history,
terminology, and research methods; meta-analytic reviews of research into
hypothesised psychic abilities; psychological factors in paranormal belief
and experience; techniques for simulating psychic abilities; replication
issues; strategies for addressing questionable research practices; and
experimenter fraud and error.
Each topic will be explored through studying a particular controversy in
depth, including in-class discussions.

Teaching format

Teaching will be in the form of lectures that include in-class demos and
short discussions.

Indicative reading

Key readings will be provided through library resource list; the reading list
will be also provided through pdf on Learn.
Bem, D. J., & Honorton, C. (1994). Does psi exist? Replicable evidence for
an anomalous process of information transfer. Psychological Bulletin, 115,
4–18.
O'Keeffe ,C. & Wiseman, R. (2005). Testing alleged mediumship: Methods
and results. British Journal of Psychology, 96, 165-179.
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Kennedy, J. E. (2016). Is the methodological revolution in psychology over,
or just beginning? Journal of Parapsychology, 80(2), 156-168.
Wagenmakers, E. J., Wetzels, R., Borsboom, D., & Van Der Maas, H. L.
(2011). Why psychologists must change the way they analyze their data:
the case of psi: comment on Bem (2011). Journal of Personality and Social
Psychology, 100(3), 426-432.
Wiseman, R., Watt, C., & Kornbrot, D. (2019). Registered reports: an early
example and analysis. PeerJ 7:e6232 http://doi.org/10.7717/peerj.6232
Reading list format

Library Resource List

x

PDF

x

Assessment
Mid-term (30%)

Exam

Date:

Thursday 31st
October 2019

The exam will comprise 40 MCQ questions with five response options, and
will be taken in a one-hour in-class test during the lecture slot for Week 6
of the course.
Final (70%)

Essay

Due:

Thursday 12th Dec,
12 noon

3000 word essay. Students will pick one question from a choice of three
topics set by the course organiser. The essay questions will be released in
the final lecture of the course (Thurs 28th Nov), and Prof Watt will give
essay advice during the final lecture.
Formative

Weekly in-class discussions enable students to explore, develop, and
consolidate their understanding of more complex concepts and check this
with each other and with the course organiser. These discussions are
termed 'pause for reflection'. There will be approximately three 'pauses'
during each class, with the discussion being focused on the material just
presented by the instructor, with the help of a reflection question posed by
the instructor. This also helps to vary the texture of the class and keep
students engaged and alert.

Further information

No further information
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Moral Judgement and Behaviour (PSYL10148)
Course

Moral Judgement and Behaviour (PSYL10148)

Course organiser

Adam Moore

Timetabling

Semester 1, Tuesday 11:10-13:00

BPS area coverage
Differential

Social

X

Biological

Cognitive

X

Developmental
Additional areas
Quantitative methodology

X

Clinical

Description

Qualitative methodology
CHIPS

This course will cover several of the main models in moral judgement,
including dual process models, Social Intuitionist Model, Moral
Foundations Theory, and computational models of moral judgement based
on reinforcement learning theory and drift diffusion models. Additionally,
topics will include socio-cognitive factors impacting justice/fairness
judgements (distributive, procedural, and retributive justice),
organizational corruption, mass atrocity, and pro-social helping/altruism.

Skills taught/developed within this course include hierarchical information
integration, viz. empirical results and theoretical models; critical analysis;
structuring arguments to evaluate strengths and weaknesses of competing
theoretical models; and writing skills.
Teaching format

Lecture with discussion breaks built in as time/progress allow. Depending
on size of the course, small group discussion may be used to apply
particular ideas to current events in a formative-feedback style exercise.

Indicative reading

Baron, J. (1995). A psychological view of moral intuition. Harvard
Review of Philosophy, p. 36-40.

Graham, J., Nosek, B. A., Haidt, J., Iyer, R., Koleva, S., & Ditto, P. H.
(2011). Mapping the moral domain. Journal of Personality and
Social Psychology, 101, 366-385.
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Cushman, F. (2013). Action, outcome, and value: A dual-system
framework for morality. Personality and Social Psychology
Review, 17, 273-292.

Darley, J. M. (2005). The cognitive and social psychology of
contagious organizational corruption. Brooklyn Law Review, 70,
1177-1194.

Doris, J. M. & Murphy, D. (2007). From My Lai to Abu Ghraib: The
moral psychology of atrocity. Midwest Studies in Philosophy,
31, 25-55.
Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Mid-term short answers (10)

Set:

16/10/19

Due:

17/10/19

Ten short answer (4-5 sentences max) questions composed of a mix of
direct questions about covered material and questions requiring applying
these concepts to ongoing current or significant past events (e.g. climate
change denial, institutional misogyny, genocide, etc.).
Final (70%)

2 hr Exam

Diet:

December

The exam has two sections. Section 1 (60%) will require students to answer
one essay question out of a choice of three. Section 2 (40%) will require
students to complete 10 short answer questions identical in format to the
mid-term, though slightly easier given exam conditions (as opposed to
take-home)..
Formative

Mid-term short answers will have correct answers posted and formative
in-class feedback regarding most common mistakes/misunderstandings
and why some answers (presented anonymously and edited sufficiently to
ensure anonymity and enhance didact value) did (not) earn maximum
points.
If progress (i.e. students feel comfortable that they understand material
paced as currently planned) and course size permit, small group exercises
will provide practice with formative feedback on the type of application to
non-research issues that is part of both the midterm and final. If this is not
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feasible, then a more lecture oriented approach will be used to give
examples and formative advice on this type of exercise.

Further information
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Perception, Action, Cognition (PSYL10152)
Course

Perception, Action, Cognition (PSYL10152)

Course organiser

Rob McIntosh

Timetabling

Semester 2, Monday 14:10-16:00

BPS area coverage
Differential

Social

Biological

X

Cognitive

X

Qualitative methodology

X

Developmental
Additional areas
Quantitative methodology
Clinical

CHIPS

Description

The course begins with an overview of major theoretical approaches to
perception, drawing a distinction between constructivist and
ecological/embodied approaches. It will be argued that these approaches
have, to some extent, been combined in a dual streams model, which
proposes that the visual processing that gives rise to our perceptual
experience is substantially separable from that which guides our actions.
Evidence for this model will be reviewed, drawing on neuropsychological
symptoms after brain damage, functional brain imaging, and behavioural
experiments in healthy people. We will then consider how we represent
our bodies in relation to the environment, in order to make purposeful
action possible. Some core principles of action control will be introduced,
including feed-forward and feedback control, and the concepts of inverse
and forward modelling. We will ask whether the idea of forward modelling,
as a form of sensory prediction, could help explain how it is that we feel
like active agents in the world, rather than passive spectators on our own
actions. Finally, we will sketch a wider theory of predictive processing, now
being developed within cognitive neuroscience, that is redefining how we
understand perception and action, and the relation between them.
Throughout the course, students will gain practice in interpreting primary
literature, and the assessment will focus on core skills of summarising
empirical work, and evaluating experimental results with respect to
guiding theoretical frameworks.

Teaching format

Each week there will be two main lecture periods, with breaks for
reflection and discussion. There will usually be a student-led section in the
middle, in which class members will present empirical studies,
neuropsychological cases, or interactive demonstrations.

Indicative reading

Full reading lists for each lecture will be provided on LEARN.
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There is no set text for the course, but you can get an idea of some of the
main topics covered in the first half, from this book:
Goodale MA & Milner AD. (2004, second edition 2013) Sight unseen.
Oxford University Press.
And of some of the topics we end up at, from this paper:
Blakemore, S. J., Wolpert, D. M., & Frith, C. D. (2002). Abnormalities in the
awareness of action. Trends in Cognitive Sciences, 6(6), 237-242.
Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Short essay

Due:

Monday 24th Feb,
12 noon

1000 word essay, selected from 4-5 alternatives, including the option for
students to define their own question, by discussion with the course
organiser.
Final (70%)

Essay

Due:

Thursday 9th April,
12.00 noon

3000 word essay, selected from 4-5 alternatives, including the option for
students to define their own question, by discussion with the course
organiser.
Formative

In-class discussion is built into the lectures, allowing students to check
their understanding, and to discuss ideas more broadly with one another.
There are also student-led sections, which are beneficial for those who
choose to present, and help to provide variety and interest for the whole
class. Presenting students will receive formative discussion of their plans,
to aid in the delivery of the material.
The mid-term essay will be given detailed feedback, on writing, structure,
and scientific style, to give a good idea of the standards expected for the
longer, final essay, which will receive less detailed feedback. This
assessment structure, which assesses the same sets of skills twice, allows
for direct practice, and for transfer of mid-term feedback to the final
assessment.

Further information

No further information
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Psychological Therapies (PSYL10145)
Course

Psychological Therapies (PSYL10145)

Course organiser

Mark Hoelterhoff

Timetabling

Semester 1, Tuesday 14:10-16:00

BPS area coverage
Differential

X

Biological

Social

X

Cognitive

Developmental
Additional areas
Quantitative methodology
Clinical

Description

Qualitative methodology
X

CHIPS

Clinical Psychologists adhere to a Scientist-Practitioner model, using the
empirical evidence base of outcome research in the application of
treatments for people in distress. This course examines current practice in
psychological therapies, and the psychological research which informs this.
Attention will be paid to claims about evidence and its application in
diverse clinical settings and across specific populations. This will include: an
examination of a competency and evidence-based approach to
psychological therapies and a discussion of the research designs which
underpin this; assessment, case-formulation and the decisional framework
for intervention; the development of psychoanalytic approaches and their
current application; interpersonal models of therapy and the therapeutic
alliance; the influence, legacy and application of behaviourism; the
cognitive turn in therapy and its application across diverse clinical
presentations; the third wave of psychological therapies and the move to
acceptance-based models; technology-mediated delivery and the use of
mobile devices; systemic approaches with carers and family members;
psychological therapies with specific populations.

Skills developed within this course include critical analysis of what
constitutes evidence; an ability to understand how clinical judgements are
formed; the ability to differentiate between different theoretical
psychological models and why they have influenced service delivery; a
understanding of clinical psychology as a discipline.
Teaching format
Indicative reading
Reading list format

Library Resource List

PDF
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Assessment
Mid-term (30%)

MCQ test

Due:

TBC

Due:

Thursday 12th
December, 12.00
noon

Completed online.
Final (70%)

Essay

TBC
Formative

The MCQ test is designed to assess foundational knowledge about the
course topic, performance on the MCQ test will provide formative
feedback as to whether students have a good grasp of the foundations or
need to do some more study to consolidate knowledge and provide the
necessary basis for more advanced parts of the course to follow.

Further information
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Psychology of Language Understanding (PSYL10144)
Course

Psychology of Language Understanding (PSYL10144)

Course organiser

Patrick Sturt

Timetabling

Semester 2, Friday 11:10-13:00

BPS area coverage
Differential

Social

Biological

X

Cognitive

X

Qualitative methodology

X

Developmental
Additional areas
Quantitative methodology
Clinical

Description

CHIPS

This course aims to cover the main current research areas in the
psychology of language comprehension, aiming for breadth, but going into
depth in some selected topics. We will start by discussing the neural
foundations of language processing, drawing on evidence from aphasia
and from brain imaging. We then go on to consider language processing at
successively higher levels, starting with the perception of single words, and
going on to discuss the comprehension of whole sentences, and then
multi-sentence texts, paying attention to how the language
comprehension system is supported by related cognitive processes, such
as prediction, and memory encoding, storage and retrieval. Having
established these foundations, we then discuss the role of language in
social cognition, taking gender stereotype inferences as a test case. We will
cover applications of language processing research, focusing on the
communication of quantity and risk, and on the perception of brands.
Finally, we consider how language processing relates to other cognitive
domains such as music and mathematics, taking evidence from both brain
imaging and behavioural studies.

The course encourages students to develop skills of critical analysis, and
how to structure arguments to evaluate theories, leading to an
understanding the nature of evidence for those theories. The course also
allows students to understand how psychological research can be applied
to real-world problems.
Teaching format

The course will be mainly lecture-based. However, there will also be the
opportunity for some more interactive activities.

Indicative reading

Students will be given readings for each lecture on the Learn site.
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Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Essay

Due:

Thursday 27th Feb,
12.00 noon

Due:

Thursday 9th April,
12.00 noon

1000 word essay. Choice from 3 topics
Final (70%)

Essay
3000 word essay. Choice from five topics

Formative

Multiple choice quizzes will be given throughout the course (summary of
electronic responses will be displayed and discussed in class)
Students will also receive feedback on the mid-course assessment to feed
forward to the end of course assessment

Further information

No further information
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Science of Close Relationships (PSYL10141)
Course

Science of Close Relationships (PSYL10141)

Course organiser

Sarah Stanton

Timetabling

Semester 1, Thursday 14:10-16:00

BPS area coverage
Differential

Social

X

Biological

Cognitive

X

Developmental
Additional areas
Quantitative methodology
Clinical

Description

X

Qualitative methodology
CHIPS

Close relationships are frequently listed among the factors that make life
most meaningful. At the present time, the field of relationship science is
characterized by an enormous breadth of content, several unique
methodological and statistical challenges, and meta-theories around which
various empirical findings are integrated and organized.
In this course, we will cover the major theoretical perspectives and
methodologies related to the scientific study of close relationships. With
an emphasis on empirical evidence, we will focus on how relationship
dynamics meaningfully influence human psychology, and vice versa. We
will examine how relationship processes relate to multiple areas of
psychology (e.g., biological, cognitive, developmental, differential, social),
with particular attention to the social level. This course will likely challenge
some of your (and society’s) preconceptions about close relationships.

Teaching format

Each week we will explore a different facet of close relationships research
and discuss how relationship processes relate to human psychology.
Classes will consist of a mixture of lectures, large and small group
discussions, and other activities. Assessments will emphasize independent
learning, critical analysis, understanding and integrating scientific
evidence, writing skills, and communication with different audiences.

Indicative reading

Course readings will be provided on Learn.

Some indicative readings:
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Allan, G. (2008). Flexibility, friendship, and family. Personal Relationships,
15, 1-16.

Baumeister, R. F., & Leary, M. R. (1995). The need to belong: Desire for
interpersonal attachments as a fundamental human motivation.
Psychological Bulletin, 117, 497-529.

Conley, T. D., Matsick, J. L., Moors, A. C., & Ziegler, A. (2017). Investigation
of consensually nonmonogamous relationships: Theories, methods, and
new directions. Perspectives on Psychological Science, 12, 202-232.

Finkel, E. J., Simpson, J. A., & Eastwick, P. W. (2017). The psychology of
close relationships: Fourteen core principles. Annual Review of Psychology,
68, 383-411.

Le, B., Dove, N. L., Agnew, C. R., Korn, M. S., & Mutso, A. A. (2010).
Predicting nonmarital romantic relationship dissolution: A meta-analytic
synthesis. Personal Relationships, 17, 377-390.

Muise, A., Maxwell, J. A., & Impett, E. A. (2018). What theories and
methods from relationship research can contribute to sex research. The
Journal of Sex Research, 55, 540-562.

Pepping, C. A., MacDonald, G., & Davis, P. J. (2018). Toward a psychology
of singlehood: An attachment-theory perspective on long-term singlehood.
Current Directions in Psychological Science, 27, 324-331.

Slatcher, R. B., & Selcuk, E. (2017). A social psychological perspective on
the links between close relationships and health. Current Directions in
Psychological Science, 26, 16-21.

Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Lay Article (500 words)

Due:
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Thursday 17th Oct,
12 noon.

This assessment requires students to summarize and briefly discuss a
recent close relationships empirical reading of their choice in a way that is
accessible to non-academics/non-psychologists. Students should also
comment on their reading in relation to the broader literature discussed in
class. This assessment involves deep comprehension of close relationships
readings, and requires students to think independently and analytically.

Final (70%)

Research Proposal (3000 words)

Due:

Thursday 12th Dec,
12 noon

This assessment requires students to develop a research question related
to the science of close relationships and to write a study proposal designed
to test this question empirically. This assessment involves integration of
theoretical and methodological approaches covered in class, and requires
students to think independently, creatively, and critically.

Formative

Feedback will be provided weekly in class in the form of brief discussion
questions and other activities.
Feedback on the mid-term assessment will also feed forward to the final
assessment by improving writing skills and understanding of course
material.

Further information

No further information
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Social Psychology of Groups (PSYL10140)
Course

Social Psychology of Groups (PSYL10140)

Course organiser

Steve Loughnan

Timetabling

Semester 2, Thursday 11:10-13:00

BPS area coverage
Differential

Social

X

Biological

Cognitive

Developmental
Additional areas
Quantitative methodology

Qualitative methodology

Clinical

CHIPS

Description

This course will focus on the role of social groups in the way people think,
feel, and act. It will start by focusing on major theories (social cognitive
theory, social identity theory) and how they relate to stereotyping,
prejudice, and discrimination. It will then look at how we can challenge and
reduce these social burdens. Following this broad introduction in the first
half of the course, we will focus on a range of specific topics within social
psychology. This is intended to introduce you to the cutting edge of
research being conducted in these fields today. For example, we would
cover dehumanization, objectification, and the ways in which people think
about and interact with animals. The class will consist of a series of
lectures and group discussions. Students will develop skills in
understanding and critically evaluating social psychological research, they
will also refine their ability to generate novel approaches to answering
social psychological questions.

Teaching format

Lectures and discussions in class.

Indicative reading

Readings will be provided on Learn.

Indicative readings:
Brewer, M. (1999). The psychology of prejudice: Ingroup love and outgroup
hate? Journal of Social Issues.
Yzerbyt, V. (2016). Intergroup stereotyping. Current Opinion in Psychology.
Haslam., N., & Loughnan, S. (2014). Dehumanization and
infrahumanization. Annual Review of Psychology.
Reading list format

Library Resource List

PDF
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Assessment
Mid-term (30%)

Essay

Due:

Thursday 27th Feb,
12.00 noon

A 1,000 word essay answering a specific question.
Final (70%)

Research Proposal

Due:

Thursday 9th April,
12.00 noon

A 2,000 word research proposal in a specified research area.
Formative

Provided weekly in the form of brief discussion questions covered in class,
and feedback for the midterm assignment.

Further information

No further information
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The Cognitive Neuroscience of Attention (PSYL10139)
Course

The Cognitive Neuroscience of Attention (PSYL10139)

Course organiser

Elena Gherri

Timetabling

Semester 2, Tuesday 14:10-16:00

BPS area coverage
Differential

Social

Biological

X

Cognitive

X

Qualitative methodology

X

Developmental
Additional areas
Quantitative methodology
Clinical

Description

CHIPS

This course aims to introduce the cognitive and neural mechanisms of
attention. Current theories of attention will be discussed considering
evidence from a variety of neuroscience methods (from single neurons
recordings to functional imaging techniques). The course will present the
neural mechanisms underlying different varieties of attentional processes
together with the links between attention and other cognitive functions.

This series of lectures will begin with an introduction to the basic methods
of Cognitive Neuroscience and the anatomical basis of perception. The
basic questions and controversies in research on attentional processes will
be discussed together with an overview of selective attention. The course
also aims to teach the different mechanisms responsible for the spatial
orienting of attention including the behavioural and neuroimaging
evidence for distinct top-down and bottom-up control attentional systems.
The topics covered will include the neuropsychological syndromes related
to disorders of spatial attention (neglect and extinction) and the
crossmodal links in spatial attention. In addition we will discuss how
attention can bind different visual features into coherent objects as well as
the concept of object-based attention. Finally, the links between attention
and action will be discussed.
Teaching format

Lecture and discussion in class.

Indicative reading

Some indicative readings:
●

Gazzaniga et al. (2009) Cognitive Neuroscience. The biology of the
mind.
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●

Mangun (Eds.) (2012). The neuroscience of Attention: Attentional
control and selection. New York: Oxfrord University Press.

●

Styles, E. A. (2006). The psychology of attention, Second Edition.
New York: Psychology Press.

●

Pashler (Eds.) (1998). Attention. Psychology Press.

A detailed reading list including the relevant papers discussed in class will
be provided on Learn.

Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Coursework

Due:

Thursday 27th Feb,
12.00 noon

Research proposal (Part 1): will involve a brief literature review and
summary of a broad research question (2000 words maximum).
Final (70%)

Coursework

Due:

Thursday 9th April,
12.00 noon

Research proposal parts 1+2: will consist of a full research proposal.
Students will have to address the comments raised in the feed-back to Part
1 (max 2000 words) and add Part 2 (max 1000 words) of the proposal
which consists in the detailed description of one study aimed at addressing
the research question presented in Part 1. This will require a detailed and
explicit discussion of the chosen methodology and of the
hypotheses/expected results.
Formative

Written feedback will be provided on the mid-assignment course work.
The feedback will be presented as a list of points that students will have to
address in the end of course assignment. Thus, the mid-course assignment
is also formative for the final assignment.

Further information

No further information
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The Psychology of Mental Health (PSYL10154)
Course

The Psychology of Mental Health (PSYL10154)

Course organiser

Karri Gillespie-Smith

Timetabling

Semester 2, Tuesday 11:10-13:00

BPS area coverage
Differential

Social

Biological

x

Cognitive

x

Developmental
Additional areas
Quantitative methodology
Clinical

Qualitative methodology
X

CHIPS

Description

The current course will explore the application of Psychology to the field of
mental health, with a clear focus on the most common mental health
complaints. The module will review the theoretical, practical and ethical
underpinnings of the area and will consider different populations/areas of
practice with a series of lectures on specific mental health disorders
(typical content might include, Anxiety Disorders, Personality Disorders,
Sleep Disorders etc).

Teaching format

Lectures and Discussion in class

Indicative reading

General reading
Cromby, J., Harper, D., & Reavey, P. (2013). Psychology, mental health and
distress. Macmillan International Higher Education.

Reading list format

Library Resource List

PDF

Assessment
Mid-term (30%)

Presentation

Due:

Friday 14th
Feb 2020.

Students will be given case studies detailing some clinical behaviours
associated with some mental health disorders.
Student will focus on one of the case studies and record a presentation
which will include a summary and overview of the disorder (i.e. diagnostic
info, cause, clinical profile etc)
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Then must outline interventions (supported by psychological theory or
empirical evidence) typically used to reduce the behaviours noted in the
case study.
Final (70%)

Exam

Diet

May

Students will be asked exam questions which suit the arguments and
discussions that were centred around each disorder (e.g. role of genetic
and neurobiological factors in the development of anxiety disorders,
psychological factors for predicting who is most at risk of developing
depression, etiology of personality disorders etc).
Students should provide an essay answer on 2 questions.
Formative

Recorded Presentation formative feedback
Following the first 3-4 lectures, students will be given case studies detailing
clinical behaviours and symptoms.
Will be asked to write a short summary of the disorder they believe the
person in the case study is suffering from (i.e. diagnostic info, cause,
clinical profile etc)
Then outline psychological/biological theories used to understand those
behaviours.
Then outline interventions typically used to reduce the behaviours noted in
the case study.
Engage in some peer marking (students will be asked to swap their case
studies with other students and peer mark the work).
Exam formative feedback
To help prepare for the exam, examples of exam questions will be posted
on an interactive note wall that is embedded in the learning platform.
Students will be asked to outline how they would approach the question
and also provide essay plans of what information they would cover.
The course organiser will provide feedback (via Learn) on which approach
is most beneficial and/or what information is most relevant.
To help consolidate learning throughout the course
Students will also be asked to engage in discussions (at points during the
lectures).
Ted talks, podcasts, blogs and relevant documentaries will also be provided
on the learning platform.

Further information

No further information
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